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Behaviour Policy for Children’s Sensory Therapy Alternative Education Provision 

 

At Children’s Sensory Therapy (CST) Alternative Education Provision (AEP), we seek to create a safe, 
supportive, and inclusive environment where high-quality learning can take place, guided by the 
belief that “every child has a future.” We recognise that many of our learners are neurodiverse and 
have experienced trauma, making it essential to approach behaviour through a trauma-informed 
lens. This policy is rooted in building trusting relationships, creating emotionally safe spaces, and 
understanding that all behaviour is a form of communication. 

We strive to respond to behaviour with empathy, recognising the impact of past experiences, and 
support learners in developing self-regulation and relational skills. This policy aligns with trauma-
informed AEPs' principles, which prioritise emotional safety, connection, and healing. 

 

1. Core Values and Expectations 

At CST, our approach to behaviour is relational, respectful, and trauma-informed. We operate within 
three core values: 

• Trust: Building and maintaining safe, positive, and supportive relationships. 
• Innovation: Encouraging learners to explore new strategies for growth, learning, and 

emotional regulation. 
• Achievement: Supporting each learner in becoming the best version of themselves, while 

accepting that mistakes are part of the learning process. 

These values underpin our behavioural expectations of Being Ready, Being Respectful, and Being 
Safe. These simple rules help learners navigate a range of situations, supported by positive role 
modelling from staff. 

 

2. Trauma-Informed Approach: Louise Bomber’s 4 Rs 

We use Bruce Perry’s Neurosequential Model of Therapeutics, and Louise Bomber’s adapted 
version of this, utilising ‘4 Rs’ — Regulate, Relate, Reason, and Repair — to guide our responses to 
behaviour. Our trauma-informed approach recognises the deep emotional impact of adverse 
experiences and focuses on creating a sense of safety and connection before addressing behaviour. 
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Regulate: 
Before any discussion about behaviour, it is vital to help the learner regulate their emotions. This 
may include: 

• Offering calm-down spaces for learners when they feel dysregulated. 
• Providing sensory activities, equipment or tools such as breathing exercises, fidget tools, 

swings, rocking chairs, weighted blankets or mindfulness practices to help learners regain 
emotional balance. 

• Co-regulation: Staff members model calmness and emotional regulation to help learners 
feel safe. 

Relate: 
Once regulation is achieved, the focus shifts to building or reinforcing a relational connection with 
the learner. This is done through: 

• Empathic listening and validating the learner’s feelings to help them feel understood. 
• Maintaining consistent, predictable routines to build trust and reduce anxiety. 
• Offering non-judgmental support, ensuring the learner feels secure in the relationship. 

Reason: 

Only after regulation and relational connection do we engage in reasoning, guiding the learner to 
reflect on their behaviour. This process involves: 

• Discussing what happened and why, helping the learner understand the situation from a 
calm and safe space. 

• Collaborative problem-solving to help the learner identify different ways to respond in the 
future. 

Repair: 
The final step is to focus on repairing any harm caused by the behaviour. This involves: 
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• Restorative conversations that enable the learner to understand how their behaviour 
impacted others and how to make amends. 

• Supporting the learner in taking responsibility in a way that feels constructive and non-
punitive, helping them restore trust and relationships. 

 

3. Relationship-Building as the Core of Behaviour Management 

At CST, we emphasise the importance of building strong, trusted relationships between staff and 
learners. We understand that positive relationships are the foundation of behaviour change, 
particularly for learners who have experienced trauma or attachment disruptions. 

Staff are encouraged to: 

• Model positive relationships through consistency, empathy, and care. 
• Use attuned communication to respond to the emotional needs of learners. 
• Maintain an environment of predictability and routine, which helps learners feel safe and 

secure. 
• Focus on positive noticing, acknowledging and praising learners when they demonstrate 

positive behaviour or make an effort to engage. 

 

4. Positive Behaviour Strategies 

Our strategies for promoting positive behaviour are rooted in empathy, understanding, and 
proactive support. These include: 

• De-escalation Techniques: Staff are trained to identify early signs of distress and intervene 
using calm and supportive techniques before behaviour escalates. 

• Positive Reinforcement: We prioritise noticing and celebrating learners' successes and 
efforts. Verbal praise and recognition rewards help reinforce positive behaviour. 

• Flexible Responses: We adapt our approaches to the individual needs of each learner, 
recognising that neurodiverse learners or those with trauma backgrounds may need unique 
support. 

All responses to behaviour are tailored to the learner’s emotional and developmental 
stage. Consequences are always trauma-informed and focused on teaching and supporting, rather 
than punishing. 

 

5. Trauma-Informed Consequences 

We do not use traditional punitive measures. Instead, our approach to consequences is grounded in 
the understanding that behaviour is communication and that punitive responses can retraumatise 
learners. Instead, we focus on restorative practices and teaching moments. 

Examples of Trauma-Informed Consequences: 
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• Reflective Conversations: Staff sit with the learner to help them understand their emotions 
and behaviour. We explore what triggered the behaviour and how they might respond 
differently next time. 

• Restorative Practices: We focus on repairing harm by engaging the learner in conversations 
with those affected and exploring how to make amends. 

• Natural Consequences: Where appropriate, natural consequences help learners understand 
the impact of their actions. For instance, if a learner breaks something, they may help fix or 
replace it—when they are emotionally ready. 

Our aim is to guide learners toward self-regulation and social responsibility while keeping their 
emotional needs and experiences at the forefront. 

 

6. Roles and Responsibilities of Staff 

All staff at CST are responsible for fostering positive relationships and responding to behaviour in a 
trauma-informed manner. Key roles include: 

All Staff: 

• Meet and greet learners at the start of each session, setting a positive tone. 
• Refer to the Ready, Respectful, Safe rules. 
• Model empathy, calm, and respect in all interactions. 
• Plan engaging and flexible lessons that meet the diverse needs of learners. 
• Use positive reinforcement and acknowledge efforts and successes. 
• Provide learners with the thinking time they need when responding to behaviour. 

Leadership Team: 

• Be visible and actively support staff and learners in maintaining a positive atmosphere. 
• Help facilitate restorative conversations and guide staff in responding to challenging 

situations. 
• Provide regular training in trauma-informed practices. 
• Use behaviour data to review interventions and assess how learners can be best supported. 

 

7. Interventions and Support 

Our interventions are always trauma-informed, focusing on the root causes of behaviour and finding 
supportive, collaborative solutions. We ensure all interventions are designed with the learner’s 
emotional and sensory needs in mind. 

Levels of Intervention: 
 
Level of 
Intervention Examples of Interventions 

Low Use of de-escalation techniques, calming activities, minor changes to environment 
or activity, restorative conversations, positive reinforcement. 
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Level of 
Intervention Examples of Interventions 

 
 
Medium 

 
 
Adjustments to environment or staff support, sensory tools for regulation, home 
visits, further review of learning plans, multi-agency support. 

 
 
High 

 
 
Intensive support planning, increased therapeutic input (e.g., occupational 
therapy), involvement of mental health professionals, early EHCP reviews, 
additional family support. 

 
 

 

8. Post-Incident Support and Reflection 

Following any incident of challenging behaviour, we prioritise post-incident support for both 
learners and staff. This may involve: 

• Debriefing sessions where learners are supported to reflect on their actions and the feelings 
that led to their behaviour. 

• Support for staff through supervision or team meetings, helping them process the incident 
and plan for future interventions. 

This reflective approach ensures that everyone involved has the opportunity to learn and grow from 
the experience. 

 

9. Promoting Emotional Regulation 

CST places a strong emphasis on helping learners develop emotional regulation skills. We integrate 
strategies such as: 

• Sensory and regulation tools: Learners have access to sensory items and spaces that help 
them regulate their emotions. 

• Mindfulness and relaxation techniques: Learners are supported to practice techniques like 
deep breathing, grounding exercises, and guided relaxation. 

• Co-regulation with staff: Staff help model calm, regulated behaviour, supporting learners 
through emotional dysregulation in a compassionate manner. 

• Working on the interoceptive curriculum or sensory diets to help learners start to develop 
awareness of their own emotional and regulatory needs, and tools to support this. 

 

10. Staff Training and Development 

Staff at CST are continually trained in trauma-informed approaches, including: 
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• Understanding trauma and its impact on behaviour. 
• Attachment theory and how it informs relationships with learners. 
• De-escalation strategies and non-punitive approaches to behaviour. 
• Restorative practices for repairing relationships and addressing conflict. 

This ensures that all staff are equipped to support learners in a manner that respects their 
emotional, neurodiverse, and trauma-informed needs. 

 

Conclusion 

CST Alternative Education Provision is committed to creating a trauma-informed, attachment-aware, 
and neurodiverse-friendly environment where all learners can thrive. By focusing on relational 
approaches, emotional regulation, and restorative practices, we ensure that behaviour is managed 
in a way that supports the holistic well-being of each learner. Our ultimate goal is to help learners 
feel safe, valued, and empowered to succeed, both academically and emotionally. 


